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The purpose of this applied research project was to
develop a philosophy, goals, objectives, and a language
arts curriculum for the modified self-contained LD program
in Fulton County, After a review of the literature and
consultations with the school personnel, the investigator
decided a philosophy of compensatory education with emphasis
on career education would best meet the needs of students
in this secondary program.
Goals for the program include 1) functional literacy,
2) graduation from high school, and 3) socialization skills
for daily living and employment. Specific objectives are
1) acquisition of sixth grade competency in reading and
math, 2) acquisition of age appropriate interpersonal
relationships, 3) acquisition of appropriate classroom
behaviors, 4) identification of realistic career possibil¬
ities, and 5) demonstration of techniques to seek and
maintain employment.
The language arts program was developed for high school
and upper elementary LD students who have not mastered
basic language arts skills. The program is multisensory
in nature. It combines reading, spelling, writing, and
listening skills into single learning units. The component
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The program consists of pre and post tests, taped exercises,
worksheets, and supplementary activities.
Eleven students who had been staffed into modified
self-contained LD programs participated in the field test.
The seven secondary LD students completed the unit on Nouns.
The four elementary LD students completed the units on
Verbs.
Findings were that ten of the eleven LD students met
the behavioral objectives and criterion of eighty percent
accuracy on the post tests after completing the units.
There was a significant difference between the pre and
post test scores at the .05 level.
Conclusions are 1) the program helped LD students
learn basic language arts skills, 2) multisensory materials
appear to be more effective in teaching learning disabled
adolescents and 3) the program has possibilities for
utilization in the regular school prograun with slow learners.
Recommendations include 1) additional materials be
developed to meet the needs of secondary LD students, 2)
the program be expanded to include all parts of speech, 3)
the program be developed on second through sixth grade
reading levels and 4) additional field testing be conducted
with slow learners in the regular school program.
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The U. S. Office of Education estimates that 1.8 percent or
314,000 adolescents at the secondary school level are learning disabled.^
Until recently learning disabled adolescents have often been ignored and
miseducated. As late as 1972 only one-fourth to one-third of all
special education programs were geared to adolescent students in the
United States.^
There are a number of reasons for this neglect and lack of continuity
of services as well as the absence of certain types of programs. Neglect
occurred because of the complexity of the secondary programs,
A further problem was the with the LD definition itself, average
or above average intelligence with disabilities in one or more of the
3
following areas: reading, writing, math computation, or reasoning. The
implication is that if it were not for a small flaw, these children would
be normal. This concept of all but normal set the stage for special
educators and parents to believe that early diagnosis and intervention
would automatically lead to a cure.
^David Sabatino and August Mauser, Specialized Education in Today's
Secondary School (Boston: Allyn and Bacon, 1978), p. 116.
2
Sidney Miller, "Secondary Programming," in Learning Disabilities
Handbook: A Technical Guide to Program Development, ed. David Sabatino
(DeKalb: Northern Illinois University Press, 1976), p. 322.
3
Bill Gearheart, Learning Disabilities: Educational Strategies
(St. Louis: C. V. Mosby Co., 1977), p. 8.
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Thus, for many years the ID field was preoccupied with younger chil¬
dren. Programs on the elementary level were supposed to nullify any need
for programs at the secondary level. However, some learning problems
were not cured and continued despite the best educational efforts.^ Thus
graduates from elementary LD programs who still needed special education
services found themselves a part of the secondary school population.
Another reason for the lack of services is the fact that there are
2
few educational assessment instruments with norms of adolescent students.
It has been difficult to measure the quantity or severity of the assumed
discrepancy between performance and potential. Therefore only a small
number of students have been identified and served at the secondary
level. Few remedial methods or materials have been proven to work for
this population.
Most university teacher training programs do not provide separate
curricula or practice specializing in the learning disabled adolescent.
3
Thus, there is a limited number of secondary ID teachers. Because most
teacher training programs have not prepared special educators to work
with secondary LD students, the specialist is often unfamiliar with
adolescent psychology, content of secondary curriculiom, atmosphere of a
high school, or appropriate materials to use with the adolescent.
Virginia Brown, "Curriculum Development Resources," in Teaching
the Learning Disabled Adolescent, ed. Lester Mann, Libby Goodman, and
J. Wiederholt (Boston: Houghton Mifflin, 1978), p. 236.
2
William Cruickshank, William Morse, and Jeannie Johns, Learning
Disabilities: The Struggle Ffcm Adolescene Toward Adulthood (Syracuse:
Syracuse University Press, 1980), p. 193.
3
Janet Lerner, Mary Evans, and Gertrude Meyers, "LD Programs at
the Secondary Level: A Survey" Academic Therapy 13 (September 1977): 8.
3
Special education in recent years has moved away from the idea that
early diagnosis and remediation will always lead to complete recovery.
Learning disabilities is not unique to just younger children. It is with
an individual throughout life, influencing and affecting learning styles
in different ways and at different times in an individual's life.
Since 1972 public schools throughout the country have begun to
give increased attention to the learning disabled adolescent and the
development of secondary ID programs is slowly making headway. Recent
emphasis on developing programs for the learning disabled adolescent stems
from Public Law 94-142 which clearly specifies that all students between
the ages 3 to 21 have the right to a free and appropriate education.^
Thus, school systems can no longer limit LD services to elementary
children.
Agreeing with the premise that all handicapped students should have
an equal educational opportunity in the least restrictive environment,
the learning disabled adolescent at the secondary level should be afforded
a wide variety of opportunities in academic or career oriented instruction
similiar to the educational options accorded nonhandicapped students.
Programs for secondary LD students are incomplete if they do not
provide both academic education, career, and vocational needs of the
student. Before August 1980 the only support mechanism the secondary
LD student had in the Fulton County School System was a variety of
resource programs. Although resource programs were an appropriate support
system for the majority of secondary LD students, there remained a small
percentage of students whose needs were not being met in such programs.
^Herbert Prehm and James McDonald, "The Yet to be Served—A Perspec¬
tive," E2cce2tional_ChiJ^ren 45 (April 1979): 502.
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After analyzing the continuity of services for the LD students, it
was noted there was an absence of certain types of programs on the
secondary level. It became apparent that some type of self-contained
program was needed for the secondary LD students who needed more support
than the resource program afforded.
In the Spring of 1980, plans for a secondary modified self-contained
program were discussed. However, no framework, guidelines, nor curriculum
was developed for the program. Prospective students were selected,
teachers chosen, and two classes were initiated for this present school
year, 1980-81.
Essentials to any program include a philosophy, goals, objectives,
and curriculum. At present, Fulton County's secondary modified self-
contained LD program has none of these elements. The teachers have no
framework from which to work. So far, there has been little coordination
between the two classes. Thus, the teachers have been left to "do their
own thing." The program has no clear cut direction.
If this program is to be successful, it is imperative that an
operational framework be developed so teachers will have guidelines and
a clear direction within which to operate.
The purpose of this paper is to (1) develop a philosophy, goals,
and objectives for Fulton County's secondary modified self-contained LD
program and (.2) to develop a language arts curriculum for the program.
Although there is a lack of research, assessment instruments,
exemplary programs, appropriate materials, and teachers trained to work
with learning disabled adolescents, there is an urgent need for programs
5
on the secondary level for such students since these students have become
a top priority issue for professionals and parents.^
Major reports reveal that curriculum and programs for secondary
learning disabled adolsecents have been unable to keep pace with state
2
and federal legislation.
Th6 change learning disabled adolescents must make from a resource
or self-contained class to departmentalized format tends to make such
overwhelming demands on the learning disabled adolescent. Thus, it is
difficult for such a student to make a successful transition. Establish¬
ment of secondary LD services help to facilitate a smooth transition from
elementary to and through high school, eliminate disorientation, and try
3
to reduce the high incidence of dropouts.
Many experts feel that in the preliminary stages of developing any
secondary LD program, whether they are academically or vocationally
oriented, a trial and error approach might be required of the program
designers because of the scarcity of information, available curriculum
4
materials, research, and program support currently available. Solid
evidence on the effectiveness of certain programs including goals,
objectives, and their implementation is not readily available.^
^Ibid., p. 1.
2
Hubert Vance, "Trends in Secondary Curriculum Development,"
Academic Therapy 13 CSeptember 1977): 29.
3
M. Brutten, "Vocational Education for Brain Injured Adolescents
and Young Adults," in Selected ACLD Papers ed. Samuel Kirk and J. McCarthy
CNew York: Houghton Mifflin, 1978), p. 313.
4
Vance, "Trends in Secondary Curriculum Development," p. 32.
^Ibid., p. 33.
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There is also little consensus among educators on secondary LD
programming. Educators in the field hold different views of appropriate
philosophies and goals fbr such programs. A current controversy is over
whether primary teaching goals should be basic skills, functional
literacy with career education, or related areas such as socialization.^
It has been suggested that most secondary LD programs are similiar
in nature, in that the purpose of the program is to develop a prescrip¬
tive program for each learning disabled adolescent which will help him
to improve and increase his performance level, develop basic skills, and
2
master new subject matter through remedial or compensatory actions.
Deshler (1979) in a nationwide survey, identified five basic
philosophies and educational approaches utilized in secondary LD programs
across the country.
Functional Curriculum Approach
Seventeen percent of the programs surveyed took the functional
curriculum approach. The basic philosophy of this approach is that the
program should equip the student to function in society. The focal point
of the curriculum is on consumer information, filling out application
forms, and survival skills. Guidance and counseling for self and career
identity is stressed. The regular curriculum on the secondary level is
viewed as being inappropriate so a new curriculum is developed to meet
basic student needs. The development and delivery of the curriculum is
usually the responsibility of the LD teacher. Ninety-two percent of
these settings are self-contained. •
^Susan Touzel, "Secondary LD Curricula—A Proposed Framework,"
Learning Disabilities Quarterly 1 (Fall 1978): 53.
2
Brown, "Curriculum Development Resources," p, 251.
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Remedial Approach
Forty-five percent of the programs used the basic skills remediation
approach. This approach, provides remedial instruction of basic skill
deficit areas at the student's instructional level.
The Landis Curricula Modification Project adopted this approach.^
The project intended to meet both subject matter needs and remedial needs
of LD adolescents by an extensive change in the reading program curriculum.
The content areas in the curriculum were not watered down, just presented
differently.
The developers of the Montgomery County secondary LD program in
Pennsylvania established a remedial program for severely LD junior and
2
senior high students. The objective of the program was to increase
student functioning levels in basic language and math skills to a sixth
grade competency level. At such a level it was felt that the students
could be successfully reintegrated into the regular secondary program.
Tutorial Approach
Twenty-four precent of the programs were tutorial in nature where
the LD teachers' main responsibility was to help maintain learning
disabled adolescents in the regular curriculum. Instructional goals of
this approach are based upon the regular class requirements.
The Texas Child Service Demonstration Center Project ECHO is an
3
example of such an approach. Project ECHO is dedicated to mainstreaming.
Students participate in the regular school program and receive support
^Libby Goodman and Lester Mann, Learning Disabilities in the Second¬




“^Brown, Curriculvim Development Resources," p, 145.
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from the language—LD teacher. The philosophy is that of continuous
progress from the students own base of achievement. Short-term goals of
the project were to decrease the drop-out rate, increase parent commit¬
ment and involvement, and create greater support from the business
community. The long range goal was the adoption and implementation of
the project into other schools.
Work Study
Five percent of the programs in the survey took a work study
approach. This curriculum provides instruction to the student in job
and career related skills and on-the-job experiences. Students spend
one-half day in an on-the-job experience and the remainder of the day in
school studying materials related to job success. The LD teacher serves
as a work coordinator for purposes of obtaining and supervising job
placement.
Work study programs enable the student to explore and use skills
on the job with faculty supervision and continue academic and vocational
study on a part-time basis. Most successful work study programs are
those which have a full-time coordinator who matches each student with
the community employment opportunities and then offers both students
and employers the necessary support.
Learning Strategies
Four percent of the programs used the learning strategies approach.
Utilizing this approach, students are taught strategies, techniques,
rules, or principles that can be applied across various situations and
settings. The regular secondary curriculum is considered in planning
9
all instructional goals. There is cooperative planning between the LD
and content teachers. Project STILE in Lawrence, Kansas, is an example
Of this approach.^
It is important that instruction is consistent and that instruc¬
tional methods do not change each year. There are some large school
districts which have duplicated the private school model in developing
2
alternative programs for learning disabled adolescents. These programs
offer what might be described as a departmentalized self-contained pro¬
gram. In viewing the private school model, there is a shift of an under¬
lying assumption: Public school personnel believe that the lack of
improvement arises from deficits in the student, personnel of private
schools believe they must find an appropriate instructional method and
3
match it with the child's learning differences to effect achievement.
Private schools require a great deal of written langauge from
their LD students. A variety of accommodations are made for non reading
students including alternatives to printed materials.
Programs located in public school systems in Michigan and Virginia
utilizing this model are so young that they have yet to report evalua¬
tion data which might assess efficacy."^
Counseling and behavior modification have been common ways of
working with the learning disabled adolescent.^ These approaches have
shown positive short term effects but little or no long term value.
^International Conference ACLD. Proceedings of Eighteenth Annual
Meeting (Atlanta, GA, 1981).
^Cruickshank, Morse, and, Johns, Learning Disabilities: The
Struggle Prom Adolescence Toward Adulthood, p. 202.
3lbid.
4lbid., p. 201.
^Miller, "Secondary Programming," p. 325.
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The consistency of personnel and the clairty of a program’s proce¬
dures must be evaluated to measure the effectiveness of any educational
program.^ Developers of such a program must decide the organizational
delivery model, the content, and focus of such a program.
Irvine, Goodman, and Mann stated "that although high school learn¬
ing disabled adolescents may be capable of learning much academically,
2
their academic time clocks are running out." Each individual student
must be evaluated separately to determine whether the emphasis should be
on learning skills of a vocation, development of basic literacy, or
academic instruction. Programmatic options must be utilized, along with
individualized planning to establish priorities and making decisions for
3
the individuals within this particular population.
The best approach for the learning disabled adolescent may be to
emphasize the learning of basic content and concepts through whatever
functional learning skills the student may possess. It is extremely
important to analyze philosophies, goals, and objectives when developing
programs for learning disabled adolescents because of their different
needs. Programs for these students must meet their special needs if the
programs are to be effective.
In determining an appropriate philosophy for a modified self-
contained LD program on the secondary level, there are certain basic con¬
cepts which must be examined. Two such concepts are remedial and
^Ibid.
2
Paul Irvine, Libby Goodman, and Lester Mann, "Occupational Educa¬
tion" in Teaching the Learning Disabled Adolescent ed. Lester Mann,
Libby Goodman, and J. Wiederholt (Boston: Houghton Mifflin, 1978), p. 167.
3
Albert Harris and Edward Sipay, Effective Teaching of Reading
(New York: D. McKay Co., 1971), p. 68.
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compensatory education. Remedial education can be defined as those acti¬
vities and techniques which strenghten or eliminate deficit learning
areas.^ The emphasis is on changing the learner so he can more effec¬
tively adapt to the general education program of the school.
Compensatory or accommodation education is a process where a
2
change in the student's learning environment is made to foster learning.
The focus here is on changing the learning environment and/or academic
requirements so that that students can learn despite basic weaknesses.
Techniques used to implement such a philosophy include modification of
instructional techniques, more flexible administrative practices, modi¬
fied academic requirements, or any other activity that primarily uses
strengths of the individual.
The legal basis for accommodation and compensatory education is
fotind in Section 504 of the Rehabilitation Act of 1973 where it states
in subparts 4-6:
a recipient to which this subpart applies must undertake
modifications in academic requirements so that otherwise
qualified handicapped students are not excluded; appro¬
priate educational auxiliary aids are required for handi¬
capped students; and evaluation of handicapped students'
academic achievement in a course shall be determined by
methods that represent the students' achievement rather
than reflecting the students' impaired sensory, manual,
or speaking skills.^
George Marsh, Carol Gearheart, and Bill Gearheart, The Learning
Disabled Adolescent: Program Alternatives in the Secondary School
(St. Louis: C. V. Mosby Co., 1978), p. 85.
^Ibid.
3
J. S. Razeghi and S. Davis, "Federal Mandates for the Handicapped,
Vocational Education Opportunity and Employment," Exceptional Children
45 (February 1979): 353.
12
The goal of compensatory education is to elicit a positive change
in the student's academic performance level by altering instructional
techniques and/or evaluation but not reducing the quality of perfor-
1
mance.
Vocational versus career education are other concepts which are
important in developing a framework for a modified self-contained LD
program on the secondary level.
In 1975 seventy-five percent of all secondary LD students left
high school unemployed, unemployable, and without any plans for a job
2
or job training. Therefore, it is important to provide learning
disabled adolescents with experiences in preparation for the world of
work. The learning disabled may be caught between existing vocational
programs for the handicapped which may be too restrictive for their
capabilities and vocational programs for the nonhandicapped in which
standards for performance, such as literacy skills are unrealistic.
Vocational education prepares students for specific jobs or
3
occupations. Career education takes a broader view. It is essentially
an instructional strategy aimed at improving educational outcomes by
relating teaching and learning activities to the concept of career
4
development. Career education emphasizes offering choices to the stu¬
dent rather than specific job direction.
^Marsh, Gearheart, and Gearheart, The Learning Disabled Adolescent;
Program Alternatives in the Secondary School, p. 87.
2winifred Washburn, "Where to Go in Voc-Ed for Secondary LD
Students," Academic Therapy 11 (Fall 1975): 31.
3c. D. Meers and C. Conway, "Vocational Education: Roles in Career
Education for Handicapped Students," Journal of Career Education 3
(Winter 1977): 20.
^Sidney Marland. Career Education: A Proposal for Reform
(New York: McGraw Hill, 1974), p. 105.
13
Advocates of vocational education for the learning disabled
adolescent feel that such training gives the student useful skills in
a relative short period of time and vocation becomes a motivator, with
short term successes that lead to an urgency to learn survival academics
in order to succeed further in various vocations.^
One model of vocational education recommends vocational entry
2
skills for secondary LD students. Curriculum emphasis in such a model
include: 1) Vocational academics including survival reading, writing,
spelling, and math as they are relevant to vocational learning and every¬
day requirements, 2) vocational physical education to further develop
deficient visual motor coordination skills, 3) vocational resources,
directed toward training students to find information they will need
after they leave high school, including school, community, family, and
local business resource helpers, 4] vocational know-how, receive training
in the necessary skills students need in order to get and keep a desirable
job, including experiences in interviewing, conversation, resumes, and
the use of money, and 5) basic vocational placement, accomplished through
3
voluntary work, work experiences, job placement and replacement.
Buontemps, McNulty, and Rengelheim (1974) proposed an educational
strategy for employability that may be applicable to learning disabled
adolescents. The strategy includes five phases: Vocation evaluation,
self and career awareness, skill training, beginning a real job, and the
follow




Some feel the focus of a secondary LD program should lean away from
remediation of deficits to capitalizing and utilizing areas of strengths
and matching those strengths with specific job requirements.^
Career planning for the learning disabled adolescent should include
developing marketable skills that can be applicable to a variety of
occupations. Importance must be placed upon social skills which are
needed for these students to obtain and keep a job.
Occupational or career education during high school years allows
students to explore systematically vocational opportunities and exposes
2
the learning disabled adolescent to the realities of various occupations.
Career education programs for such students must be heavily supplemented
with basic literacy skills: Reading, writing, speaking, thinking, and
listening.
Since the term LD applies to students who vary in ability,
accomplishment, and aspirations, these students should be afforded a
wide range of alternatives. Priorities in terms of academics versus
vocation must be decided on individual case histories. Whether the stu¬
dent is on the junior high or senior high level should also be considered.
In developing goals and objectives for a modified self-contained
secondary LD program emphasis on the subject content matter will be
determined by: Ij Specific requirements for graduation, 2) basic skill
strengths and weaknesses of the student, 3) education and career goals
of the student, 4) existing course structure, 5) which courses the LD
^Ann Williamson, "Career Education: Implications for Secondary LD
Students," Academic Therapy 10 (Winter 1974-5): 195.
2
Cruickshank, Morse, and Johns, Learning Disabilities: The Struggle
From Adolescence Toward Adulthood, p. 197.
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teacher can provide materials and learning modules for, to permit adap¬
tion within the regular classroom, and 6) which courses must be taught
in a self-contained setting.^
It is important to use diagnosis of basic strengths and weaknesses
as a basis for establishing goals and objectives that become the basic
program guides.^
Since there is no one curriculum which is suited to all LD chil¬
dren regardless of their academic level, one specific curriculum should
3
not be designated to meet the needs of all learning disabled adolescents.
The kind of curriculum to be integrated should be based upon these
questions: 1) What program is best suited for the student, 2) can the
program be implemented in the regular classroom, 3) how much program
modification is necessary, 4) how will the learning disabled adolescent
be able to adapt to career and educational situations upon completion of
4
high school.
The severity of the learning disabled adolescent’s problems, age,
training of the teacher, number of support services available, staff
capabilities, and attitudes of the administration are additional factors
which must be considered when selecting the appropriate program for
these students.^ Necessary adjustments in instruction, arrangement of
time, space, and materials are also essential.
^Marsh, Gearheart, and Gearheart, The Learning Disabled Adolescent:
Program Alternatives in the Secondary School, p. 222.
2lbid.
John Minskoff, "Learning Disabled Children at the Secondary Level:
Educational Programming in Perspective," in The Child With Learning
Disabilities: His Right to Learn ed. J. I. Arena (San Rafael:
Academic Therapy, 1971), p. 104.
^Ibid.
^Miller, "Secondary Programming," p. 327.
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Any curriculum will include a comprehensive, structured, develop¬
mental sequence of the subject matter content.^ Appearance and format
of the program should be appealing to the older student. The scope and
sequence of the program should be clearly delineated and preferably
2
presented in a behaviorally objective format. The program should have
an accompanying curricular management evaluation system. The focus should
be on mastery of basic skills.
An instructional program should contain a core along with supple¬
mentary materials. The core materials will focus on daily instruction
for very low functioning students. Supplemental materials can be used
intermittently as the need arises. Materials should contain simple,
precise language, and a limited amount of information should be put on a
page.
One must adjust type, difficulty, and the amount of sequence of
material for learning disabled adolescents by: 1) Reducing the amount of
material, 2) assigning material in short tasks, 3) requiring students to
respond to only a few questions at a time during a testing situation,
4) including only the necessary material that students must learn,
5} marking important textbook passages, 6) guiding students reading
through specific questions, 7} establishing a minimal number of goals at
a time for the students, 8) changing the activity if student interest is
lessening, and 9} allowing the student to report information in a variety
of ways.
^Goodman and Mann, Learning Disabilities in the Secondary School,
Issues and Practices, p. 134.
2lbid.
^William Chaiken and Mary Harper, Mainstreaming the Learning Dis¬
abled Adolescent CSpringfield: Charles C. Thomas Publishers, 1979), p. 4.
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The process of developing any instructional program involves six
steps.^ The first step is to identify the topic. Then one must identify
the information the students are to learn. Learning objectives should be
taped for the students. Important aspects of the selected topic should
also be taped. Visual, kinesthetic, tactual, and auditory activities
should be developed to emphasize the information in different ways.
Directions should be written for each activity. The last step is the
development of a pre and post test.
There are three instructional strategies that can be used with the
2
learning disabled adolescent. One strategy is the fixed curriculum.
Here materials and goals are predetermined by the teacher. A second
strategy permits students to select parts of the curriculum and play a
part in determing the goals, objectives, instructional materials, and
contigencies. A third strategy is the open curriculum in which the
learning disabled adolescent is free to select all goals and materials.
From the research, experts have been unable to reach consensus on
any one philosophical base for program development directed toward
learning disabled adolescents, nor can they agree on elements that should
make up a curriculum for these students. They do agree that each school
system must develop a philosophy, goals, objectives, and curriculum
which meet the particular needs of the learning disabled adolescents to
be served.
^Rita Dunn and Kenneth Dunn, Teaching Students Through Their
Individual Learning Styles: A Practical Approach (Reston: Prentice
Hall, 1978), p. 261.
2
Miller, "Secondary Programming," p. 334.
CHAPTER II
METHOD AND PROCEDURE
There are many questions about what kind of philosophy, goals,
objectives, and curriculum should be adopted for a modified self-
contained secondary program. It has been established in the previous
chapter that experts have been unable to reach any consensus concerning
the answers to those questions based upon the research that is available.
It has been suggested that each program be designed to meet the individ¬
ual needs of the learning disabled adolescents the program will serve.
In this chapter, the investigator is concerned with stating a
philosophy, goals, objectives, and developing a language arts curriculum
for the secondary modified self-contained LD program.
After reviewing the literature, talking with school staff and
personnel involved with the program, and reviewing the needs of the
students in the program, the investigator determined that the philosophy
of this secondary program should be based upon the concept of compensa¬
tory education with emphasis on career education. Compensatory education
provides an atmosphere where non traditional methods and techniques can
be utilized to help students acquire and retain information despite
their learning problems.^ The emphasis is placed on the students’
^Donald Deshler, "Issues Related to the Education of Learning Dis¬
abled Adolescents," Learning Disability Quarterly 1 (Fall 1978): 7.
-18-
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strengths. The major thrust of the intervention efforts is to modify
the instructional variables as much as the student himself. Career
education will help these students develop realistic career possibil¬
ities as they relate to each student's strengths and weaknesses.
The goals of the program are to 1) help students attain a level of
functional literacy, 2) earn the needed credits to graduate from high
school, 3) develop socialization skills for daily living, and
4) develop socialization skills needed to acquire and maintain employ¬
ment.
Objectives for the program include 1) increase student reading
and math skills to sixth grade level, 2) demonstration of age appro¬
priate interpersonal relationships with peers, authority figures,
family, and community, 3) demonstrate appropriate classroom behaviors,
4) identify realistic career possibilities, 5) demonstrate techniques
for seeking and obtaining employment, and 6) demonstrate competencies
required to maintain employment.
After consultation with the school personnel involved with the
secondary modified self-contained program and reviewing the results
from the Brigance Inventory of Basic Skills, the investigator decided
to develop a language arts program based upon the various parts of
speech.
In developing an instructional program as part of the curriculum,
it is not enough to just design the program. One must also determine
whether it is effective. In order to make that determination, the
investigator obtained empirical data through criterion-referenced inter¬
pretations of pre and post test data from three parts of the language
arts program and interviews with the students who took part in the
field testing of the language arts program.
20
Eleven male students in modified self-contained LD programs in
Fulton County participated in the field test. Five eighth grade students
and two nineth grade students who had been staffed into a modified
self-contained LD program participated on the secondary level. Their
ages ranged from fourteen to seventeen years of age. Reading levels
ranged from first to second grade.
The other four students were fifth grade students in a modified
self-contained elementary LD program. The age range of these students
was eleven to twelve. The reading levels ranged from first to second
grade level.
The language arts program has been designed for upper elementary
and high school students on a first/second reading grade level who have
not mastered basic language arts skills. The program consists of pre
and post tests, taped exercises, worksheets, and supplementary activi¬
ties. Ample reinforcement activities are included so every student
should master the skills taught in each unit.
The program combines reading, spelling, writing, and listening
skills into single learning units. Sight vocabulary is reinforced
through completion of the worksheets and supplementary activities.
Listening which requires active cooperation between the listener and
the speaker and the ability to follow oral directions are reinforced
on the taped exercises. All activities provided reinforce and
encourage spelling and writing skills.
The taped exercises are student directed. Having a thorough
knowledge of how to use a tape recorder, students complete the taped
exercises at their own pace. Answer sheets are provided so students can
check their work.
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The taped exercises can be used to introduce each skill. If the
program is used in this way, the students should listen to the taped
exercises first and then do the reinforcement worksheets. If the teacher
introduces each skill, it does not matter in which order the taped
exercises and the worksheets are presented.
If the teacher introduces the skill to be taught and reinforced,
two reinforcement worksheets and a supplementary activity should be
selected for student completion on a daily basis until the unit has been
completed and the mastery test taken.
The program is composed of units on the parts of speech. The scope
and sequence corresponds to that usually used in the regular education
program. The first unit is on nouns. Units two and three are concerned
with verbs.
After completion of the unit on nouns, students will have met five
behavioral objectives for the unit. These objectives are 1) the student
will be able to write the definition of a noun, 2) identify nouns in
simple sentences, 3) define and identify singular and plural nouns,
4] write the plural form of nouns by adding es, and changing the to
and adding es, and 5) write simple sentences using correct noun forms.
The pre test for the entire unit on nouns is given to determine
what skills the student already has and what skills he needs to learn.
Eighty percent accuracy is needed on the post test to meet criterion.
Unit on Nouns
Part 1 introduces and reinforces the definition of a noun and
identification of nouns in simple sentences. Included is a pre test to
evaluate these specific skills. Reinforcement activities include a
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taped exercise with an accompanying worksheet, four additional work¬
sheets, and six supplementary activities.
The additional worksheets include 1) ten sentences where the
student must underline the nouns in each sentence; 2) ten sentences
which have a word in each sentence underlined. The student must write
whether the underlined word is a noun or not a noun; 3) a list of words
is presented ot the student. The student must write the words under
the appropriate heading Nouns or Not Nouns, and 4) ten sentences where
the student must fill in the blanks with a noun.
Supplementary activities for Parts 1 and £ consist of:
1) Call them Nouns where the student calls the names of
all objects he can see, places he can go, people he
knows in two minutes.
2) Identify the Noun - a game where the students place
word cards in appropriate columns. Nouns or Not Nouns.
3) Find the Noun - the students use magazines and/or
newspapers to cut out words that are nouns.
4) Make a Noun Dictionary - have the students cut out
and/or draw pictures of nouns. Divide the dictionary
into three parts, persons, places, and things.
5) Find a Noun in Science and Social Studies - take a
page from the student's science or social studies
book. Have the student find the nouns on the page and
write them down on a sheet of paper.
6) Write Your Own Story - using story cards, have the
student fill in the blanks witli an appropriate noun to
make a story.
Part 2 is a continuation of Part 1. Reinforcement activities
include a taped exercise with an accompanying worksheet and four addi¬
tional worksheets. The four additional worksheets have the same format
as in Part 1.
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Part 5 introduces the definition of singular and plural nouns and
the ability to recognize them in simple sentences. Reinforcement activi¬
ties include a pre test to evaluate these specific skills, a taped
exercise with an accompanying worksheet, two additional worksheets, and
one supplementary activity. The two additional worksheets consist of
1) ten sentences with a noun underlined in each sentence. The student
must circle ^ if the underlined noun is singular or if it is plural,
2) ten sentences where all nouns in each sentence are underlined. The
student must write ^ or P^ above each noun to denote whether it is
singular or plural. The supplementary activity is Write Your Own Story.
Part 4 introduces and reinforces forming plurals by adding ^ and
es. There is a pre test to evaluate these specific skills. Reinforce¬
ment activities include a taped exercise with an accompanying worksheet,
four additional worksheets, and three supplementary activities. The four
additional worksheets consist of 1) two worksheets that have ten sentences
each where the student must fill in the blank with the appropriate form
of the noun in the parenthesis, 2) two worksheets where the student must
write the plural form of six given nouns. Then the student must use the
singular and plural form of each noun in a complete sentence. The
supplementary activities include;
1) Make a Plural Game - where the student draws an index card
with a singular noun written on it. The student must write
the plural form on the chalkboard.
2) Write Your Own Story
3) s, es - students draw a singular noun card, read the word,
and place it in the correct column of a gameboard, divided
into columns marked s and es.
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Part 5 introduces and reinforces forming plurals by chaning the y
to and adding es. Reinforcement activities include a taped exercise
with an accompanying worksheet, six additional worksheets, and three
supplementary activities. The six additional worksheets consists of
1) two worksheets where the student must write the plural form of six
given nouns, then use the singular and plural form of each in a complete
sentence, 2) two worksheets where the student must fill in the blank with
the appropriate form of the noun in the parenthesis, 3) two worksheets
where the student must underline the correct word in the parenthesis.
The supplementary activities are the same as in Part 4 with the addition
of Do You Know Your Rules? In this game, the student draws a sentence
strip that has a question on it about nouns. The student reads the
question and then answers it correctly to earn a point.
Part 6 is a review of all skills introduced and taught in this
unit. Reinforcement activities include a taped exercise with an
accompanying worksheet and four additional worksheets. The additional
worksheets consist of 1} two worksheets where the students must fill in
the blanks with an appropriate noun, 2) two worksheets where the student
must write the plural form of twenty given nouns. Then the student must
choose five singular nouns and five plural nouns and write sentences for
each. Any and all of the supplementary activities would be appropriate
to use at this point.
After completion of Part 6, the post test is administered to
determine whether students have met the behavioral objectives and the
criterion of 80 percent accuracy.
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Unit II Verbs
Unit II introduces and reinforces the definition and indentifi-
cation of verbs in simple sentences. After completion of this unit, the
students will be able to write the definition of a verb and identify
verbs in simple sentences. The unit is divided into five parts. The
pre test is administered to determine the skills the student already has
and those he needs to acquire.
Part 1 includes a taped exercise with an accompanying wiorksheet,
three additional worksheets, and five supplementary activities that can
be used throughout the unit. The additional worksheets include 1) two
worksheets with ten sentences each containing an underlined word.
Students must write verb if the underlined word is a verb and not verb
if it is not a verb, 2) a worksheet with ten sentences where the student
must circle the verbs in each sentence. Supplementary activities
include:
1) The Verb Finder^ - When you want to decide whether a word
can be a verb, use I, you, he, or it before the word to
be checked. If the combination makes a sensible sentence,
the word can be a verb. Example: I window. I go.
2) Is it a Verb? - Students read the sentence on the sentence
strip. Students must state whether the underlined word in
the sentence is a verb or not.
3) What Can You Do? - The students name in two minutes as many
things they can think of that they can do. Students may
pantomine these actions.
4) Fishing - This game gives practice in using the context to
choose a verb which completes the sentence sense. Students
draw an inconplete sentence card and a verb card. The aim
is to fit the verb into the sentence so it makes good sense.
^Don Wolfe, Creative Ways to Teach English Grades 7-12 (New York:
Odyssey Press, Inc., 1966), p. 173.
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5) Make a Verb Dictionary - Use magazines, newspapers, and
have the students cut out pictures and/or words denoting
actions.
Part 2 includes a taped exercise with an accompanying worksheet
and two additional worksheets. The additional worksheets consist of
1) ten sentences with a word underlined in each sentence. The student
must write verb if the underlined word is a verb, and not verb if it is
not, 2) ten sentences where the student must underline the verbs in the
sentence.
Part 3 includes a taped exercise with an accompanying worksheet and
two additional worksheets. The additional worksheets include 1) ten
sentences with a word underlined in each sentence. The student must
write verb if the underlined word is a verb, and not verb if it is not,
2) the student must cross out the words in each box that can be a verb.
Part 4 includes a taped exercise with an accompanying worksheet
and two additional worksheets. The additional worksheets consist of
1) ten sentences where the student must circle the verb in each sentence,
2) the student has ten sentences where he must fill in the blank with an
appropriate verb.
Part 5 includes a taped exercise with an accompanying worksheet and
two additional worksheets. The additional worksheets consist of 1) ten
sentences where the student must underline the verb in each sentence,
2) the student must cross out the words in each box that can be a verb.
Unit III Verbs in the Present Tense
Unit III introduces and reinforces verbs in the present tense.
After completion of this unit, the student will be able to 1) define
and write the meaning of verb tense, 2) define and write the meaning
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of present tense, 3} identify verbs in the present tense and those not
in the present tense, 4) state and write when to add ^ to verbs in the
present tense, 5) state and write when to add e^ to verbs in the present
tense, 6) state and write when to change ^ to ^ and add e£ to verbs in
the present tense, and 7) write simple sentences using the correct form
of verbs in the present tense. The pre test over the entire unit evalu¬
ates student knowledge of verbs in the present tense.
Part 1 introduces and reinforces the definition of verb tense,
present tense, and the identification of verbs in the present tense.
Included in Part 1 are a taped exercise with an accompanying worksheet,
four additional worksheets, and two supplementary activities. The four
additional worksheets consist of 1) ten sentences with the verb underlined
in each sentence. The student must write present if the verb is in the
present tense and not present if it is not in the present tense, 2) ten
sentences where the student must underline the correct verb form in the
parenthesis, 3} ten sentences where the student must fill in the blank
with the correct form of the verb in the parenthesis, 4) the student must
write six sentences on a story topic about friends going on a trip, and
write sentences using four given verbs.
The supplementary activities include 1] sentence strips where the
student must read the sentence and state whether the verb is in the
present tense, 2) Write a Sentence - the student draws a verb card and
writes a sentence using that verb on the chalkboard.
Part 2 is a continuation of Part 1. Included are a taped exercise
with an accompanying worksheet, four additional worksheets, and the same
supplementary activities as in Part 1. The additional worksheets
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consist of 1) ten sentences where the student must write present if the
verb in the sentence is in the present tense and not present if the verb
in the sentence is not in the present tense, 2) ten sentences where the
student must fill in the blank with the appropriate form of the verb in
the parenthesis, 3) write six sentences about what the student would do
on a sunny day. Then the student writes four additional sentences using
four given verbs, and 4) ten sentences where the student must write the
sentence using the correct form of the verb in the parenthesis.
Part 3 introduces and reinforces when to add ^ and e^ to verbs in
the present tense. Included are a taped exercise with an accompanying
worksheet, two additional worksheets, and two supplementary activities.
The additional worksheets include 1) a worksheet where the student must
add ^ or es to ten given verbs and use each in a complete sentence,
2) ten sentences where the student must fill in the blank with the appro¬
priate form of the verb in the parenthesis. The supplementary activities
include: 1) Verbs in the Present Tense - the student draws a verb card
and must place it in the correct column, ^ or es, 2) Make it Agree - the
student draws a verb card and must write a sentence where the verb agrees
with a singular noun.
Part 4 reinforces the same skills introduced in Part 5. Included
are a taped exercise with an acccanpanying worksheet, three additional
worksheets, and the same supplementary activities as in Part 3. The
additional worksheets consist of 1] the student must write six sentences
on a story topic where friends are home and hear strange noises. Then
the student must write four sentences using given verbs, 2) ten verbs are
given where the student must add s or es and then use each in a complete
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sentence, 3) ten sentences where the student must write the sentence
using the correct form of the verb in the parenthesis.
Part 5 is a continuation of Parts 5 and 4. Included are a taped
exercise with three additonal worksheets. The additional worksheets
consist of 1) ten sentences where the student must write sentences using
the correct form of the verb in the parenthesis, 2) the student must
fill in the blank with the correct form of the verb in the parenthesis,
and 3) the student must write six sentences on a story topic where
friends find $100.
Part 6 introduces and reinforces when to change the y to and
add £s to verbs in the present tense. Included are a taped exercise
with an accompanying worksheet, two additional worksheets, and two
supplementary activities. The two additional worksheets are 1) ten
sentences where the student must fill in the blank with the correct form
of the verb in the parenthesis, 2) ten words where the student must add
£, es, or change the y to ^ and add e£ to ten verbs and use each in a
complete sentence. The supplementary activities are the same as Part 3
with the addition of Do You Know Your Rules? The student draws a
sentence strip which has a question about verbs. The student reads the
question and answers it correctly to earn a point.
Part 7 reinforces the skills introduced in Part 6. Included are
a taped exercise with an accompanying worksheet, two additional work¬
sheets, and the same supplementary activities as in Part 6. The two
additional worksheets consists of 1) ten words where the student must
add £, £S, or change the y to ^ and add es to ten verbs and use each in
a complete sentence, 2) ten sentences where the student must write the
sentence using the correct form of the verb in the parenthesis.
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Part 8 is a continuation of Part 7. Included are a taped exercise
with an accompanying worksheet, two additional worksheets, and the same
supplementary activities as in Part 6. TTie two additional worksheets
include 1) the students must write six sentences on a story topic about
getting a new car, 2) ten sentences where the student must fill in the
blank with the correct form of the verb in the parenthesis.
Part 9 is a review of the entire unit. Included is a taped exercise
with an accompanying worksheet. Any supplementary activities would be
appropriate at this point.
After the completion of Part 9, a post test is administered to





The data collected consists of the pre and post test scores of
the students who participated in the field testing of the language arts
program and interviews with the students. Eleven students participated
in the field test.
The pre and post test scores were analyzed to see if the students
met the criterion of 80 percent accuracy on the post tests. See
Figures 1 through 3. The amount of improvement each student made was
averaged to get a mean improvement rate for each unit of the language




































Generalizations are often made on the basis of data obtained from
a sample which is applicable to the population from which the sample is
drawn.^ One such generalization is the inference made from the difference
between the means of the sample of subjects tested twice with the same
test.^
Let us hypothesize that there is no difference in population or
that the difference is zero
2' difference in population
is zero, how often as a result of chance would a difference as large as
9.56 occur: Since 9.56>2.447 a difference as large as 9.56 would occur
less than 5 percent of the time. Therefore, we reject the null hypothesis
^Max Englehart, Methods of Educational Research (Chicago: Rand
McNally and Co., 1972), p. 246.
^Ibid., p. 251.
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and state that the observed difference of the pre and post test scores
on the Noun unit are significant at the .05 level.
In analyzing the data from the second unit. Identifying and Defin¬
ing verbs, 4.08 > 3.182, in the third unit. Verbs in the Present Tense,
11.6 >“ 3.182, so we can reject the null hypothesis for these units and
state the observed difference is significant at the .05 level.
Ten of eleven subjects met the criterion stated of 80 percent on
the post test for each unit.
Ten of eleven students were interviewed concerning their feeling
about the program. All ten said they learned something from the program.
Six stated that the program helped improve their spelling skills. Four
stated the program helped improve their overall writing skills. Two
subjects thought the program was difficult at the beginning but got
easier as they went along. One subject thought the program was boring.
The overall concensus was that the program was beneficial.
CHAPTER IV
DISCUSSION
The framework of the secondary modified self-contained LD program
has been built upon the philosophy of compensatory education with
emphasis on career education to help these students make realistic
decisions in terms of career and employment opportunities. Recognizing
the various elements of LD adolescents' learning styles, the learning
environment including instructional delivery methods and materials will
be modified to foster and encourage acquisition and retention of those
basic skills needed to function adequately in society.
This secondary LD program should help students reach a level of
functional literacy. The curriculum and course selections must be
arranged so students in the secondary modified self-contained LD program
will have a sufficient number of credits to graduate from high school.
The program should also help the students develop those socialization
skills needed for daily living and those skills needed to obtain and
maintain employment. The overall goal of the program is to prepare
these LD students to function after high school.
The stated objectives which are necessary to help students
achieve these goals include:
1) increasing reading and math skills to a sixth grade
competency level;
2) demonstrating age appropriate interpersonal relation¬
ships with peers, authority, family, and community;
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3) demonstrating appropriate classroom behaviors;
4) identifying realistic career possibilities;
5) demonstrating techniques in seeking and obtaining
employment ; and
6) demonstrating competencies required to maintain
en^) loyment.
These are the essential elements needed for the framework of Fulton
County's secondary modified self-contained LD program. In accordance
with the philosophy, goals, and objectives, the investigator designed
and developed a language arts program to meet some of the academic needs
of the learning disabled adolescent and upper elementary student.
Instructional goals and objectives of any instructional program
must be clearly articulated and justified. The language arts program was
developed after consultation with the secondary LD teacher working with
this population and a review of student test scores on the Brigance
Inventory of Basic Skills.
Using the concept of course supplantation, where the regular
content information is modified and taught by the LD teacher, the
investigator designed this program to be used in lieu of/or in conjunc¬
tion with the regular eighth grade English content course.^
The language arts program combines reading, spelling, writing,
and listening skills into single learning units. It contains simple,
concise language and has a limited amount of information per page.
Materials were designed to be as attractive as possible. The investi¬
gator attempted to adjust the type, difficulty, and the sequence of the
^Marsh, Gearheart and Gearheart, The Learning Disabled Adolescent:
Program Alternatives in the Secondary School, p. 88.
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materials when developing the program. Tasks and activities were
designed so they would take a nominal amount of time to complete, thus
minimizing the possibility of students reaching their frustration
level.
Components of the program included only essential information that
learning disabled adolescents should learn. Each unit had only a few
objectives for the students to meet. There was a wide variety in the
foimat of the worksheets to help maintain student interest in the pro¬
gram.
Presentation and evaluation modes were adjusted for both auditory
and visual learners. In order to accommodate auditory learners, verbal
instructions were given along with written instructions, there were
taped exercises for each component, students were given oral tests, and
students drilled each other aloud.
Adjustments made for visual learners included flash cards for many
of the supplementary activities, written cues and instructions were
provided for all verbal directions, and students were encouraged to close
their eyes and revisualize the information.
The investigator attempted to make the reading material as interest¬
ing as possible, gearing it toward instruction of specific skills. The
program was presented in a manner which encouraged and promoted the
pursuit of learning.
Statistical data supports the validity of the language arts pro¬
gram for upper elementary and high school LD students. There was a
significant difference between pre and post test scores of all units
evaluated. Ten of eleven students met the criterion of 80 percent
accuracy on the post tests.
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In analyzing the comments made by the secondary LD students, all
the students felt the program was beneficial. They all stated that
they had learned something. Four felt the program helped them with their
spelling skills. Three students felt the vocabulary used should be more
difficult. The remaining students said that they had no problems with
reading the material. One can conclude from these statements that the
readibility of the program would seem to have been appropriate. These
statements support the investigator’s view that the student’s reading
difficulties should not interfer with student learning of the language
skills taught in this program. Four of the secondary LD students asked
if the investigator had any additional units they could work on.
The upper elementary students listed the taped exercises and work¬
sheets as the con^jonents they liked best. One student especially enjoyed
the supplementary activities. All agreed that they learned a great deal.
They felt the program helped improve their overall written language
skills. Three students commented that the program helped their ability
to listen and follow oral directions. The program’s readibility also
seemed appropriate for this group of LD students.
Every two weeks the objectives, methods, and materials were evalu¬
ated to determine whether the program was on track. Elementary LD
students grasped the information of defining and identifying verbs in
a week. The unit on verbs in the present tense which was designed to be
completed in two weeks, took the elementary LD students four weeks to
complete. It took the secondary LD students four weeks to complete the
unit on nouns.
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In addition to the written evaluation format, the elementary
subjects were evaluated orally on a daily basis in five to ten minute
question and answer sessions, reviewing information that had been
previously introduced.
Four weeks after the completion of the program, the elementary
LD students were quizzed again orally. They had retained at least
85 percent of the information learned from the program. This suggests
that if the program is used correctly, students can retain and
internalize information taught. Thus, the program seems to encourage
long term memory processes, rather than short term memory—that of
retaining information only as long as students are working with compo¬
nents of the program.
This language arts program was written using first grade
vocabulary to meet the reading needs of those students who participated
in the field test. However, a further extension of the program would
be to develop the program on various reading levels, second through
sixth grade, and to expand the program to include units on adjectives,
adverbs, pronouns, and prepositions.
This program can also be used in learning disabilities resource
programs. It has implications for use in regular education classes for
low achieving students who need additional reinforcement and support




After observing that the newly developed secondary modified self-
contained LD program in Fulton County had no framework, guidelines,
nor curriculum, the invesitgator decided to develop such a framework
and a language arts program that could be incorporated into the
curriculum.
The review of the literature on secondary LD programs revealed
that emphasis of secondary LD programming is a recent phenomena. Major
research has failed to reach consensus so far as any one philosophy for
such programs. Deshler (1979) in a nationwide survey, identified five
basic philosophies and educational approaches used in secondary LD
programs throughout the country. These approaches were: The functional
curriculum approach, the remedial approach, the tutorial approach, the
work study approach, and the learning strategies approach.
In developing an appropriate framework, the investigator had to
examine the concepts of compensatory versus remedial education and
career versus vocational education.
In talking with school personnel and reviewing the needs of the
students in the secondary modified self-contained LD program, the
investigator decided the philosophy of compensatory education would
best meet the needs of the adolescents in the program. Emphasis would
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also be placed on career education. The learning environment will be
modified to promote student learning.
Goals include 1) functional literacy, 2) graduation from high
school, 3) socialization skills.for daily living, and 4) socialization
skills to get and keep a job.
Objectives include 1) acquisition of sixth grade reading and
math skills, 2) acquisition of age appropriate interpersonal relation¬
ships, 3) acquisition of appropriate classroom behaviors, 4) identi¬
fication of realistic career possibilities, 5) demonstration of
techniques to seek employment, and 6) demonstration of competencies
needed to keep en^loyment.
The investigator developed a language arts program for high
school and upper elementary LD students who had not mastered basic
language arts skills. The reading level of the program was first
grade.
The program is multisensory and combines reading, spelling,
writing, and listening skills into single learning units. The program
is divided into component parts based upon the parts of speech,
beginning with nouns and then proceeding to verbs.
Eleven LD students participated in the field test. Four were
fifth grade students in a modified self-contained program on the
elementary level. Five were eighth graders and two were nineth graders
in the secondary modified self-contained LD program.
The secondary students completed the unit on Nouns. The elemen¬
tary LD students completed the units on Verbs.
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All the elementary LD students met the behavioral objectives and
criterion of 80 percent accuracy on the post tests after completing
both units. Six of the seven secondary LD students met the behavioral
objectives and criterion of 80 percent accuracy on the post test after
completing the unit on Nouns.
There was a significant difference between the pre and post test
socres in both the elementary and secondary LD students at the .05 level.
Based upon the significant difference, the null hypothesis was rejected.
The evidence supports the validity of the language arts program
developed by the investigator.
Although only three units of the program were field tested, an
entire language arts curriculum could be developed for LD students in
modified self-contained and resource programs using this format. The
program also has possibilities for utilization in the regular school
program.
APPENDIX




Components of the Language Arts Program are available for
review at the following address:
Pamela Garrett
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